APST 2.1 Content and teaching strategies of the teaching area

	[bookmark: _GoBack]Mathematics                                                           Time                                                               Duration 6 sessions


Topic Focus: Time----- Telling time to the hour, duration and sequence of events 
Level of schooling: Foundation 
Australian Curriculum 
Compare and order duration of events using everyday language of time. (ACMMG007)  
NESA Outcomes 
 MAe13MG sequences events, uses everyday language to describe the durations of events, and reads hour time on clocks.    
MAe-1WM describes mathematical situations using everyday language, actions, materials and informal recordings.             Learning sequences                                        Outcomes (content)
            Constructivist Teaching Strategies              Pair work (Language)





	Learning Experiences (s):                   
	

	Prior Knowledge Students are introduced to the topic of time in Term 3(Week 8) Read, write and order the days of the week and connect them with everyday events.  
Session 1 Pre-Assessment 
Students to complete: Pre-test with questions to assess prior knowledge and understanding of Long-time vs short time, Long hand and short hand, Ability to read time (read time with given options or without options)
Read the questions aloud to students as a whole class or in small groups. 
Session 2 Introduction of the topic 
Engagement Digital resource to engage through a problem to be solved, where students needs to sequence the pictures in the right order to reach at school. This is also used to introduce the concept and mathematical language pertinent to the topic. 
Introductory activity: Exploring a Clock 
Look at an analog clock. Begin a class discussion. What do we notice about the clock? What do you see, think and wonder?
Introductory activity Sequence: Basic ordering words (Role play) 
Give each student a small snack in a packet or wrapper. Invite students to think about all the steps they need to follow to eat the snack, and then ask them to discuss their ideas with a partner. Allow students to share their thoughts with the class, emphasizing ordering words such as first and then. Give each student an enlarged copy of How I eat my snack. 
Guide them to choose the four main steps in eating a snack and draw them in order, using the sentence starters to prompt them. Students may also like to try to complete the sentences. Pair the students up to share their work with a classmate. While one student shares steps, their partner follows the order to eat their snack. Students then swap roles. Finish with a reflection on whether students managed to put the
steps in the correct order.
Session 3Introductory activity: Exploring duration (Sorting information)
In small groups, ask students to brainstorm events that take a long time, and then events that take a short time. Facilitate comparisons of different events by having students share responses with the class. Ask key questions such as: Would brushing your teeth take longer than eating breakfast? Does walking to school take a long time? If appropriate, link the discussion to familiar units of time, such as days or hours. For example: Our reading lesson takes one hour, but an excursion takes all day. Write Takes a long time and Takes a short time as headings on poster paper and ask students to draw pictures of some of the events they discussed to glue on the correct poster.
Topic exploration: Introduction to o’clock (Hands on activity) Paper-plate clock 
Ask students how we know when it’s time to have lunch or to pack up at school. Discuss the different places that students have seen clocks and how they are used. Show students an analogue clock and ask them to talk with a partner about what they notice about it. Share the responses as a class, listing them on the board. Explain that our days are divided into two 12-hour blocks and each number on the clock represents an hour. Model how to make 1 o’clock, asking students to tell you where the hands are and introducing the language hour hand and minute hand. Model another o’clock time (such as 5 o’clock), then invite students to suggest how you might make 6 o’clock and 10 o’clock. Reinforce the fact that the minute hand points to the 12 and the hour hand shows what hour it is each time.
Give each student a copy of Clock face and hands. Support them to cut out the face and glue it onto a paper plate, then cut out and attach the hands with a split pin. Put students into pairs. Have one student say an o’clock time that the other student has to make on their clock. The first student checks that the correct time is represented. Students then swap roles. You could also call out a time for students to make on their clocks and then hold up.
Session 4: Instruction and consolidation
Topic exploration: Experiencing o’clock times (Body- based Learning experience) Body clock
Take students outside and make a large circle using a long piece of rope. Distribute the numbers 1 to 12 from BLM 3: Digital cards 0–20 to students and help them get organized within the circle to represent the numbers on the clock. Draw attention to the placement of the numbers as you go, such as the fact that the 12 and the 6 are opposite each other.
Choose a student to stand in the center of the clock, and another two students to represent the hour and minute hands. Invite a student who doesn’t currently have a role to suggest an o’clock time. Give the "minute hand" student a rope of medium length and have them hand one end to the student in the middle of the clock. The "minute hand" student must then position themselves at the right place on the clock to represent an o’clock time. Then give the "hour hand “student a smaller length of rope and have them hand one end to the student in the middle of the clock. The "hour hand" student stands at the right place to complete the time. Discuss the positioning with students and repeat with different students in different roles.
Session 5: Post-assessment Students to complete: Portfolio Task on Time.



